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MISSION
We, the Catholic schools in the Archdiocese of Portland in Oregon, believe that every student is a child of
God and is deserving of an opportunity of the best Catholic education possible. We work in community to
provide a high quality, faith-centered education for our students so that they may grow towards their
fullest potential and live as Christian witnesses in service to others.
It is our mission to:
•

Continue the work of Jesus Christ by respecting the sacredness of each person.

•

Guide students by teaching and modeling the loving example of Jesus Christ.

•

Partner with parents who are the primary educators of their children.

•

Honor and affirm the dignity of students in their journey toward becoming fully contributing
members of society consistent with the Gospel message.

•

Fully support and educate all students for whom an appropriate program can be designed,
funded and implemented.

•

Recognize, acknowledge, and respond to our students’ strengths, challenges, and learning
styles in order to help them be successful.
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VISION
As of August 2016, each Catholic school in the Archdiocese of Portland has appointed a
Learning Support Coordinator to support the needs of all learners.
A March 2015 survey of all Oregon Catholic elementary and high schools made it clear that
there are many exceptional learners in Catholic school classrooms. The teachings and loving
example of Jesus Christ inspire our conviction that all of God’s children can learn and can
benefit from being a part of a caring Catholic community. We want our students to live their
faith, to recognize and fully develop their God-given gifts, to nurture healthy relationships, to
strive for excellence, and to positively contribute their gifts within the Church and society.
Our students’ diverse learning needs are best met by utilizing data and research-based
educational practices to identify, monitor, and support achievement. Through professional
development, teachers continue to enhance their knowledge and skills in order to help each
student reach his/her fullest God-given potential. Students, their families, parishes, the greater
community, and the Archdiocese collaborate to provide a high quality Catholic education for the
students enrolled in our schools.
It is our desire to serve the needs of all of our Catholic school students. When questions arise
regarding the ability of a school to accept or maintain a student within its environment, the
information within these resource guidelines should support and guide the school. However, the
final decision rests with the individual school in the knowledge of itself and the student needs
presented. If, after thorough evaluation, it is determined that a school cannot meet the needs of a
particular student, the principal should initiate a discussion with the parents to find a placement
which better suits the student’s needs.
This document is a resource for schools. There will be ongoing revisions as information changes
and needs arise. Each of our schools is unique and may adapt the processes and forms included
here to best support their programs. The most updated version of this document will be available
on our Archdiocesan school website.

-6

TEACHER COMPETENCIES WITHIN A CATHOLIC SCHOOL
Teachers will:
•

communicate a strong faith and belief system that all children are a gift from God
and can be raised to maximum potential through guidance and teaching,

•

accommodate for student needs in achieving prescribed curriculum as well as
adapt the existing curriculum to meet the needs of students with exceptional
needs on both ends of the learning spectrum,

•

problem solve, in response to meeting a student’s assessed needs,

•

take advantage of children’s individual interests and use their internal motivation
for achievement in learning,

•

set high appropriate expectations that are suitable for EACH individual student,
regardless of the student’s capabilities,

•

determine how to differentiate assignments and classroom instruction so
that all students can participate,

•

value all kinds of skills that students bring to a class, not just the academic skills,

•

provide daily success for all students,

•

know a variety of instructional strategies and how to use them effectively. This
includes the ability to adapt materials and rewrite objectives for students to meet
the Schoolwide Learning Expectations of the school,

•

work as a team with parents, other school personnel and outside professionals, as
needed, to determine and provide the best instruction for individual students,

•

view each child in the class as an opportunity to become a better teacher,

•

demonstrate flexibility and a high tolerance for ambiguity while maintaining
vision and expectations for each student.

Adapted from: DIVERSIFIED EDUCATION Learning Support Handbook, Draft, Diocese of Orange, CA, October 2009. Distributed with permission
by the National Catholic Partnership on Disability (NCPD) www.ncpd.org. May be reprinted provided you credit these sources.
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DIVERSIFIED EDUCATION MODEL FOR CATHOLIC SCHOOLS
Catholic schools provide a climate where each student can:
• Develop holistically to the best of his/her ability
• Develop personal intelligences, learn to capitalize on strengths,
• Learn to compensate for weak areas that might limit achievement and aptitude
development,
• Become an independent learner who assumes responsibility for learning and behavior,
• Become intrinsically motivated, and believe he or she can succeed with effort and
persistence
To accomplish the above, Catholic schools strive to:
• Develop a climate where each child is seen as having gifts
• Accept each student for whom he/she is as a gift from God
• Find and develop strengths; teach to and assess through them
• Identify weaknesses and keep them from becoming obstacles to achievement/success
• Create a climate that fosters self-efficacy, self-advocacy, and personal intelligence.
• Create a climate that celebrates diversity
• Adapt curriculum to students; curriculum is the “what” of learning; instruction provides
the “how” of learning
• Teach students to adapt themselves to task demands through use of strategies that work
for them
• See learning as a match between learner and environment
• View intelligence as dynamic, multifaceted, distributed, and contextually determined
• View aptitude differences as benefiting all within a classroom
• Emphasize the “process” in learning
• Set individual versus competitive goals; define success as learning something you did
not know before
• Expect all to succeed and show them how; make academic success possible
• Develop intrinsic motivation by focusing on curiosity, optimal challenge, and control
• Teach for understanding and transfer/application; focus on learning to learn
• Include a program to work collaboratively with parents

Adapted from: DIVERSIFIED EDUCATION Learning Support Handbook, Draft, Diocese of Orange, CA, October 2015. Distributed with
permission by the National Catholic Partnership on Disability (NCPD) www.ncpd.org. May be reprinted provided you credit these
sources.
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WHY ACCOMMODATE AND MODIFY?
1. Accommodations/modifications can lead to student success and improvement in
motivation, self-esteem, and behavior.
2. Learning is being defined differently than in the past.
3. Assessment of student knowledge may require different expressions of student
achievement.
4. Diversity in student ethnic, cultural, or learning styles requires instructional diversity.
5. Some students included in the general classroom have different needs.
6. It is often the only way some students will benefit from the general classroom instruction.
7. It is a Catholic social justice issue.

ACCOMMODATIONS AND MODIFICATIONS
Modification means a change in what is being taught or expected from the student. (Adjusting
the curriculum materials to a lower grade level is an example of a modification.)
Accommodation means a change that helps a student overcome or work around the disability.
Allowing a student who has trouble writing to give his answers orally is an example of an
accommodation. This student is still expected to know the same material and answer the same
questions as fully as the other students, but he doesn’t have to write his answers to show that he
knows the information.
Example:
Jack is an 8th grade student who has learning disabilities in reading and writing. He is in a
regular 8th grade class. Modifications and accommodations provided for Jack’s daily school
routine include the following:
o Jack will have shorter reading and writing assignments. (Accommodation)
o Jack’s textbooks will be based upon the 8th grade curriculum topics but reading materials
will be at his independent reading level of 4th grade. (Modification)
o Jack will have test questions read/explained to him, when he asks. (Accommodation)
o Jack will give his answers to essay-type questions by speaking, rather than writing them
down. (Accommodation)

Adapted from: DIVERSIFIED EDUCATION Learning Support Handbook, Draft, Diocese of Orange, CA, October 2009. Distributed with
permission by the National Catholic Partnership on Disability (NCPD) www.ncpd.org. May be reprinted provided you credit these sources.
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PRE-ADMISSION
This section contains a process, policies, and forms that may be used in considering the
admission of the student into a Catholic school.
It is advisable that schools become thoroughly familiar with Archdiocesan admission policies
which are located in the Archdiocese of Portland in Oregon Policies and Guidelines for
Elementary Catholic Schools Handbook. At the end of these resource guidelines, there are
other helpful guidelines regarding admissions that were shared by the Diocese of Orange. School
handbooks should very clearly state the school’s admissions process.
In this section of the guidelines, there are also some guiding questions, a pre-admission process
graphic, and an explanation of that pre-admission process. Schools will carefully review the
student’s previous educational records and gather additional information about the student
through interviews and parent questionnaires. Although it is time-consuming, it is helpful to
meet and interview incoming students and their parents. If the student has some medical needs or
a current public school Individual Education Plan, those should also be carefully reviewed. Once
the preliminary information has been gathered, an assessment should be made of what the
student’s needs are so that the school can determine whether resources (staff, expertise, facility,
materials) are available or could be made available to provide a quality Catholic education for
the student.
Several forms are included in this section:
•

A Records Release Form should be signed by the parent before you send for written records
or talk to doctors, previous schools, etc. regarding the student’s needs. One form should be
signed for each organization or professional you will need to contact. Schools may use their
own forms or should add their own contact information and logo to the form we have
provided.

•

A Teacher Evaluation Form for Kindergarten Admission has been provided. Schools
may choose to use it to gather information about a child’s preschool, pre-kindergarten, or
prior kindergarten experience.

•

Sample Parent Questionnaires are available for your use. Use the detailed questionnaire if
you suspect a student will need some significant accommodations and modifications in order
to be successful in your school.

•

We have also included a copy of the Learning Needs Profile that our metro area Catholic
high schools send to principals prior to a student’s admission. We urge elementary
principals to be honest in completing those forms and we count on high schools to protect
confidential information that is shared with them.
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DETERMINING THE ABILITY TO MEET A STUDENT’S
EDUCATIONAL NEEDS WITHIN A CATHOLIC SCHOOL
It is the desire of each Catholic school to provide the best education for a child possible. When
determining this, the school must look at a prospective student and analyze its educational
program by determining the following:
1. What are the strengths and needs of a prospective student?
Review:
o Previous report cards
o Standardized assessments
o Recommendations from previous teachers
o Prior evaluations and Individual Learning Plans.
2. Why do the parents wish the child to attend this school?
Determine:
o What expectations do the parents have?
o Are the parents’ expectations realistic?
o Does the school feel it can meet the expectations?
3. Can the student him/herself commit to the school?
4. What support does the school have in place to accommodate the student?
5. What extra support do the parents need to provide to ensure the success of the student?
Are they able to provide?
6. Can the classroom teacher(s) accommodate for the student’s needs and/or modify
curriculum, in some instances, if needed? What is the policy of the school in relation
to curricular modifications?
7. How will the student be assessed to measure academic growth and achievement?
Once a student is accepted into a school, ongoing assessment and dialogue with the parents is
imperative to monitor learning expectations and the continuing ability of the school to meet the
student’s needs.
Adapted from: DIVERSIFIED EDUCATION Learning Support Handbook, Draft, Diocese of Orange, CA, October 2009. Distributed with permission
by the National Catholic Partnership on Disability (NCPD) www.ncpd.org. May be reprinted provided you credit these sources.
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PROCESS FOR SUPPORTING STUDENTS WITH DIVERSE
LEARNING NEEDS DURING THE ADMISSION AND INITIAL
ENROLLMENT PROCESS

REVIEW

IMPLEMENT

ASSESS

PLAN

-12

PRE-ADMISSION PROCESS
ASSESS:
Gather Data:
Screening Tools:
o

History

o

Medical records if applicable to the student’s education

o

Educational records including any private or public school special evaluations
including diagnoses and copies of previous Individual Learning Plans

o

Application

o

Interview with student and parent(s)

o

Observation if needed

o

Conversation with staff at previous school if needed

Admission Questions:
o

Can we meet the learning needs of this student?

o

What is in the best interest of this child?

o

Do we have the resources (human, financial, facility) to provide an appropriate and effective
educational program for this student?

o

If this school is not the right match for the student, what is a more appropriate placement?

PLAN:
o

Class Placement

o

Schedule

o

Accommodation(s)/Modification(s) if needed

o

Probationary Contract or Memorandum of Understanding if needed

IMPLEMENT:
o

Student begins school

o

Continue to assess student needs

o

Maintain communication with the parents

REVIEW:
o

Monitor progress reports, report cards, classroom assessments, and behavior

o

Adapt program/instructional strategies if data indicates a need

o

Dialogue with parents is essential to determine whether enrollment/placement is an
appropriate match for the student
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AUTHORIZATION TO RELEASE RECORDS
Student Name:
Date of Birth:

To:
(Name of school, doctor, therapist or services provider)
(Address)
(Phone)

(Fax)

As parent/guardian of above named minor child, I authorize the release and exchange of
confidential educational materials, medical records, diagnoses, psychological evaluations,
special education records and other information between
and

School

to be used to support my student’s educational needs.

I also give permission for verbal exchange of information.

I hereby approve the release of information as indicated above. A copy of this authorization
shall be deemed as original. I may revoke this authorization in writing at any time. Such
revocation may not be retroactive.
Printed Name of Parent or Guardian

Relationship

Signature of Parent/Guardian

Date

Please send information to:

Staff Member:_
School:
Street Address:
City, State, Zip:
Tel:
Fax:
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EARLY CHILDHOOD
TEACHER EVALUATION FORM FOR CHILDREN
APPLYING TO KINDERGARTEN
Teachers: Please complete and return the form directly to
Information you submit will be considered confidential and will not be shared with parents.
Applicant’s Name
Current School/Daycare:
School address
School phone
Teacher name
Applicant attends:

days per week,

.

E-mail
hours per day

How long have you known this child and in what capacity?
Use 3-5 adjectives to describe this child
If we need clarification, when is the best day/time to call?
SOCIAL DEVELOPMENT

Age
Area of
Appropriate Developing Concern

Comments

Shows empathy toward peers
Plays alone happily
Works & plays well with others
Shares well without prompting
Initiates play activities
Demonstrates ability to lead
Demonstrates ability to follow
Is imaginative
Uses materials purposefully
Demonstrates self-control in class
Demonstrates self-control on playground
Exhibits a positive attitude
Seeks help when needed
Separates easily from parent
Exhibits courtesy & respect towards others
and personal property
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What, if anything, frustrates this child and how does he/she respond?

PHYSICAL DEVELOPMENT

Age
Area of
Appropriate Developing Concern

Comments

Age
Area of
Appropriate Developing Concern

Comments

Small muscle control & development
Large muscle control & development
Articulates clearly using 5-6 word sentences
Uses appropriate pencil grip

SKILL DEVELOPMENT
Prints and recognizes first name
Sorts similar objects by shape, size & color
Listens attentively
Listens in a group without interrupting
Contributes to group discussions
Follow directions
Works cooperatively
Demonstrates ability to focus on one task
Completes tasks independently
Follows classroom routines/rules
Makes transitions easily
Responds positively to constructive criticism
Is willing to try new activities
Grasps new concepts
Reproduces basic shapes and can trace
Demonstrates phonemic awareness for at
least 10 alphabet letters
Able to identify at least 10 alphabet
letters
Exhibits self-help skills (hand washing,
bathroom skills, dressing, etc.)
Counts to 10
Exhibits problem-solving ability

-16

Please list a few of the child’s strengths:

Please describe any significant areas of concern:

Please comment on the child’s academic skills:

Have the parent expectations and perceptions of their child been in alignment with yours and
the school’s? ☐Yes
☐No
Comments

Additional information which you think might be helpful to our school in making an admission
decision?

Teacher Signature

Date
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PARENT QUESTIONNAIRE

Student’s Name

Name of Parent/Guardian completing this form

Student’s Birthdate

Today’s Date

1. What are your hopes and dreams for your child’s future?

2. List your child’s abilities and talents:

3. Educators who have worked with your child in the past have used these strategies to help
your child succeed in an educational learning environment:
(Please list any accommodations/modifications used in the his/her classroom.)

4. What types of support would your child need to succeed at our school?
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DETAILED PARENT QUESTIONNAIRE
Thank you for taking the time to complete the following questionnaire. Please return it to our school as
soon as possible. Your responses will enable our school staff to better understand your child. Please feel
free to add any other information that you feel would be helpful to us.
Today’s Date:
Child’s Name:

Preferred Name (Nickname):

Birth Date:

Age:

☐ Male

☐Female

Home Address:
Current School:

Current Grade:

Student lives with:

☐ Mother

☐ Father

☐Stepmother

☐Stepfather

☐Guardian

☐Other

Mother’s Name

Phone:

Occupation:

Father’s Name:

Phone:

Occupation:

Stepparent’s Name

Phone:

Occupation:

Marital Status of Parents:

☐ Married

☐ Separated ☐ Divorced

☐ Widowed

If separated or divorced, how old was the child when the separation occurred?
Primary language spoken in the home?
Was the child adopted?

☐ Yes ☐ No

Other languages spoken in the home:
If yes, at what age?

Does the child know? ☐ Yes ☐ No

Does your child have allergies or medical needs?

Please list any medications your child takes:

Describe your child’s strengths, talents, and interests:

In what areas of school has your child been successful?
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What challenges or difficulties may hinder your child’s success at school?

When your child has a problem or difficulty, what strategies work to help him/her?

Please check any boxes below that apply to your child:
HISTORY
o Is currently on a public school IEP or other personalized learning plan.
o Has received any accommodations/modifications in classroom.
o Has been in a special education class.
o Has received special tutoring or therapy at school.
o Has been in a Title I program.
o Has been identified for a public school Talented and Gifted program.
o Received services to learn English in school.
o Has been evaluated by a psychologist.
o Is seeing/has worked with a counselor.
grade.
o Skipped
grade.
o Repeated
different schools.
o Has attended
o Has a record of frequent absences due to:
o Has been diagnosed with the following disabilities:

MEDICAL/PHYSICAL
o Plays sports and/or exercises regularly.
o Overall health is good.
o Has bouts of sustained sadness or depression.
o Seems happy most of the time.
o Has difficulty sleeping.
o Is often anxious or worried.
o Is impacted by these medical conditions:
o Wears glasses.
o Wears a hearing aid.
o Has been hospitalized for:
o Has difficulty with fine motor skills (handwriting, cutting, pasting, etc.).
o Has coordination difficulties (mobility, balance, etc.).
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ACADEMIC
o Does well in reading.
o Does well in handwriting.
o Does well in writing ideas.
o Does well in speaking.
o Strong in mathematics.
o Strong in science.
o Strong in PE.
o Strong in music.
o Does well in Religion class.
o Does well in social studies.
o Does well in art.
o Needs extra help in the following subjects:
LEARNING PROFILE
o Is a visual learner.
o Works well independently.
o Follows directions well.
o Can multi-task.
o Willing to try new things.
o Is adept at using a computer.
o Regularly completes schoolwork and homework.
o Prefers working alone.
o Prefers working with others.
o Has difficulty organizing things or tasks.
o Is good at building and fixing things.
o Frequently loses things necessary for tasks (pencils, assignments, etc.)
o Avoids or dislikes sustained school tasks such as classwork or homework.
o Is easily distracted.
o Has difficulty listening or following directions.
o Has difficulty sitting still in class.
o Has difficulty paying attention.
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SOCIAL
o Gets along well with peers.
o Makes friends easily.
o Maintains friendships over time.
o Accepts wins and losses graciously.
o Has lots of energy.
o Likes to try new things.
o Adapts easily to new situations.
o Respects the space and property of others.
o Treats peers with respect and kindness.
o Treats adults with respect and kindness.
o Has difficulty making friends.
o Has difficulty keeping friends.
o Is honest and takes responsibility for mistakes.
o Has difficulty adapting to new situations.
o Has difficulty behaving appropriately.
o Can distract others in class.
o Has previously bullied others.
o Is frequently bullied or teased by peers.
o Has had some behavior problems in class or on the playground.
o Often blames others for his or her mistakes or misbehavior.
o Sometimes refuses to follow adult rules.
o Has been engaged in physical fights/conflicts with peers at school.
o Likes to intentionally annoy others.
o Has difficulty controlling anger.
o Needs directions repeated.
Other things you would like us to know about your child:

How could our school best support your child and help him/her to succeed and be happy at school?
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POST ADMISSION
This section contains a process, instructional strategies, and forms to serve the unique needs of
students, including those with learning differences.
Once a student has been admitted, schools should be committed to helping that student be
successful. The vast majority of our students thrive and succeed as they experience the faith,
warmth, care, and commitment of the Catholic school community and the dedicated efforts
teachers make to know and appreciate each student. Our schools traditionally teach students the
skills they need to achieve academic excellence and to develop their own unique talents and
gifts in a holistic student-centered learning environment. Quality teaching in today’s world
demands that teachers recognize individual students’ needs and use a variety of instructional
strategies that differentiate based upon students’ needs.
For students who need more than typical teaching accommodations, additional public school or
private evaluations are required to create an Individual Learning Plan. This section contains
information about quality teaching practices that should occur in every classroom, as well as a
process that can result in the creation and implementation of an Individual Learning Plan.
It is important to maintain all records regarding the admission and post admission processes and
paperwork completed for a student with special needs.
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PROCESS FOR SUPPORTING STUDENTS WITH DIVERSE
LEARNING NEEDS AFTER ENROLLMENT

REVIEW

IMPLEMENT

ASSESS

PLAN

-26

PROCESS FOR SUPPORTING STUDENTS WITH
DIVERSE LEARNING NEEDS
(Post Admission)
ASSESS:
Screening Tools:
o Observations
o Classroom Performance
o Student Records/ Medical Records
Assess:
o Formal – Standardized Tests, Classroom Assessments, Professional Evaluations
o Informal – Classwork, Projects, Behavior

PLAN:
Diagnose:
o Convene Learning Support Team (teachers, specialists, administrator,
parent(s), older students if appropriate)
o Determine student’s strengths, needs, and level of performance
o Develop Individual Learning Plan

IMPLEMENT:
o Differentiated Instruction
o Accommodation(s)/modification(s)
o Individual Learning Plan

REVIEW:
o
o
o
o
o

Monitor student’s progress
Provide research-based interventions
Determine success of interventions
Adjust as needed
Meet with Learning Support Team annually on review date

Continue with regular assessments. If targeted, research-based interventions do not result
in educational progress for the student, create, implement, and review another plan.
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WORKING WITH PUBLIC SCHOOL DISTRICTS
AND OUTSIDE PROFESSIONALS
For the Benefit of Our Students
Quality teaching allows students to be known and appreciated for their individual differences and
the teacher uses a wide variety of instructional strategies to allow for all learning styles.
Experience shows that what Catholic schools usually are doing works for the vast majority of
their students.
However, in the state of Oregon, approximately 20% of all students do have some type of
disability that may impact their learning. Wherever possible, the Catholic schools would like to
offer students a Catholic school education. They also need to be honest with families when they
believe that they don’t have the necessary resources (facility, staff, funding, or expertise) to serve
their child well.
During the pre-admission process, schools will need to carefully analyze the student’s records
and interview past schools and professionals who worked with the student if there is any
question whether the school can meet the student’s needs. Due diligence and honesty by the
school during the pre-admission process will prevent a lot of future problems.
Once a student has been admitted, it may become apparent that he or she may have more
significant needs that should be addressed to be successful in the classroom. Ongoing partnership
and communication between the parents and the student’s teacher(s) will be essential. If the
student has not had a public school or private evaluation, the school will require the parents to
get such an evaluation completed so that the school has better information about the student’s
needs and has professional guidance about what kinds of interventions might help that student to
be successful. Parents can get evaluations completed by private practitioners.
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Sometimes the family’s medical insurance will fund these evaluations and possible ongoing
therapies for the student, but often the parents need to pay out of pocket for the evaluations,
which can cost from $750-$3,000. The student’s records should not be released to a private
practitioner without first having parents sign a release of records form.
Often, it is best for parents to seek free evaluations through the public school district where the
Catholic school is located (not the district where they live.) Parents should make this request in
writing. Public schools are required by law to complete these professional evaluations in all areas
of suspected disability within 60 school days after initial consent for evaluation is signed by the
parents. The Catholic school will also be able to follow up with the district and to work with the
evaluator(s), providing the student qualifies for eligibility.
The state of Oregon recognizes eleven categories of special education eligibility. (See Oregon
laws in the back of this handbook for a list and criteria.) There is specific criteria in each
category to make a student eligible for services. Public school districts typically offer minimal
services to private school students based upon a financial formula. However, the public school
evaluations are usually of high quality, and the public school specialists can offer the Catholic
school staff some expertise in terms of how to help the student be more successful. The Catholic
school can request that one of the services delivered is monthly consultation via the phone with
the classroom teacher.
During the evaluation process, the public school evaluation team will ask the Catholic school for
copies of student records, student work samples, teacher referral forms, and information about
what kinds of strategies and interventions teachers have already used to try to help the student.
The Catholic school will need to provide the public school with that information, but first, the
student’s parents will need to complete a Release of Records Form. Once the evaluation is
completed, the public school is required to invite the general education teacher(s) to eligibility
and service plan meetings. It is best if the Learning Specialist or Learning Support Coordinator
attends the meeting as well as the classroom teacher(s). The public school team should give the
Catholic school ample notice, which is ten school days. The student’s parents must be invited to
attend as well.
In the past few years, there has been a significant change in the way that public school districts
assess students for learning disabilities. Previously, a school psychologist did an evaluation, and
if a student had a significant discrepancy between the ability and achievement parts of the
testing, the student qualified as having a learning disability in reading, writing, or math. Changes
have been made to federal and state laws, and now a student in most cases cannot be made
eligible and receive services for a learning disability unless the student’s school can provide
evidence that assessments on the student’s progress have been done and that scientifically based
interventions have been tried by the teacher(s) and student progress has been tracked.
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If a student does have a specific learning disability, it is best that it is evaluated and diagnosed so
that the student can receive help from public or private agencies as well as from the Catholic
school staff. Learning disabilities do not go away, so Catholic schools must offer support so that
students can succeed in school. Students with learning disabilities also have rights to take
standardized tests with accommodations, including high school and college testing.
It is worthwhile to have a student professionally evaluated if the school has offered quality
teaching and interventions that have not been successful. The Catholic schools can require the
parents to get such evaluations done as a condition of continued enrollment. Once a diagnosis is
made by a professional, the level of need of the student has been identified and the school can
decide if it has the resources and expertise to help the student in the area of disability. Often, a
correct diagnosis and the partnership with parents, public schools, and professional
practitioners is all it takes for a student to achieve success in the Catholic schools. However, in
a case where the Catholic school cannot provide the resources necessary, it may be best for the
school to help the parents find another placement that would have the resources necessary for
the student to succeed.
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DIFFERENTIATED LEARNING OPTIONS
Level 1:

No changes to classroom activities
• Students with special needs do not always need something special!

Level 2:

Accommodations
• Extra assistance, same activity, and goals
• Examples: monitoring, reminding, highlighting, study aids, extra practice,
behavior management plans, alternative instructional methods such as small
groups, alternative assessment.

Level 3:

Modifications
• Students have same goals
• Alterations to activities or materials
• Examples: altered pace of instruction, adapted class work, adapted tests,
alternative assessment

Level 4:

Parallel Curriculum
• Basic goals, materials, and assignments may be modified
• Examples: more suitable learning tools (sometimes from other grade levels),
high interest/low vocabulary texts, real life activities.

Level 5:

Partial Participation
• Students will have different goals
• Will benefit from some parts of classroom activities
• Examples: parts of a lesson as new outcome, different goals for same activity,
new teaching paths

Level 6:

Alternative Activity
• Different goals and activities
• Should be decided upon only after trying other options
• Student can still be part of the general classroom

Adapted from: DIVERSIFIED EDUCATION Learning Support Handbook, Draft, Diocese of Orange, CA, October 2009. Distributed with permission
by the National Catholic Partnership on Disability (NCPD) www.ncpd.org. May be reprinted provided you credit these sources.
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QUALITY TEACHING: INTERVENTION STRATEGIES
Quality Teaching for All Students: The best intervention is quality teaching.
Use curriculum standards to guide instruction.
Use differentiated strategies and accommodations that meet the unique learning needs of individual
students.
Analyze and utilize summative and formative student performance data to improve teaching and
learning and adjust teaching as necessary.
Engage in ongoing staff development to learn and implement scientifically based best practices
in teaching all students.

Target Individual Student Support
Using observation and analysis of ongoing classroom assessment data, identify students who are not
learning at an appropriate rate and level.
Create a more challenging rate and level to accelerate the growth of students who consistently exceed
standards.
Implement interventions for students who are not meeting classroom learning standards. Analyze the
student’s performance data, and implement special interventions and accommodations to improve the
student’s performance. Document which interventions and accommodations are successful.
Communicate concerns and progress to parents and seek their partnership and support in helping their
child to improve learning and meet or exceed grade level standards.

Outside Referral:
In the event that the interventions and accommodations listed above are not successful in improving
student learning that meets or exceeds grade level expectations, initiate a meeting with the Learning
Support Team and the student’s parents. Complete a file review of the student’s learning history and
bring data over time to clarify and document specific challenges and struggles that the student is
experiencing. If the interventions prove unsuccessful for the students, referrals for further evaluation
should be made to the local school district or the parents should seek outside professional evaluation.

Team Meeting: Creation of Individual Learning Plan and Placement Review
Once the school receives diagnostic data and professional recommendations, determine whether the
school has the resources to meet the student’s special needs. If the school does have the resources,
create and implement an Individual Learning Plan and closely monitor progress. If the school lacks the
resources and training to be able to meet the student’s learning needs, the principal and the parents
should investigate other placements that might better meet the student’s educational needs.
After 4-6 weeks, the Learning Support Team should communicate progress and evaluate the Individual
Learning Plan to revise if needed.
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Sample Accommodations and Modifications
Supplemental materials will be provided at a later date.
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PROCESS OF CREATING AN INDIVIDUAL
LEARNING PLAN
ASSESS:
Teacher assessment in the classroom:
•

Strategies needed or being used

•

Initial Parent meeting

•

Classroom record keeping

Paperwork to start the identification process
•

Evaluation Checklist

•

Teacher Referral

•

Authorization to Release Records

•

Parent Information Form

•

Student Information Form (when appropriate)

PLAN:
Learning Support Team Process
•

Identify team members and invite them to a meeting

•
•

Draft Individual Learning Plan to share it with team members so they can bring comments
to the meeting
Finalize and sign Individual Learning Plan at meeting

•

Complete a summary of Learning Support Team Meetings

IMPLEMENT:
•

Team implementation of plan

•

Maintain teacher/parent contact records

•

Collect data

REVIEW:
•

Team documents student’s successes and challenges in Individual Learning Plan Progress
Report.

•

If the plan is working, continue it.

•

If it is not working well, revise and implement a new plan and evaluate
student success.
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AUTHORIZATION TO RELEASE RECORDS
Student Name:
Date of Birth:

To:
(Name of school, doctor, therapist or services provider)
(Address)
(Phone)

(Fax)

As parent/guardian of above named minor child, I authorize the release and exchange of
confidential educational materials, medical records, diagnoses, psychological evaluations,
special education records and other information between
and

School

to be used to support my student’s educational needs.

I also give permission for verbal exchange of information.

I hereby approve the release of information as indicated above. A copy of this authorization
shall be deemed as original. I may revoke this authorization in writing at any time. Such
revocation may not be retroactive.
Printed Name of Parent or Guardian

Relationship

Signature of Parent/Guardian

Date

Please send information to:

Staff Member:_
School:
Street
City,

Address:
State,

Zip:

Tel:
Fax:
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EVALUATION SUMMARY AND CHECKLIST
Student:
Date of Birth:

Date:
Age:

Sex:

Address:

Home #:

Parents:

Cell #

Teacher:

Grade:

Form/Evaluation

_____Teacher Referral Form

☐Male

Name/Source of Evaluation

☐ Female

Date Received/ Completed

(Name of Teacher Who Completed it)

Parent Consent for Records Release
_____Records Received From:
_File Review Done By:
_Parent Information Form
Classroom Observation Done By:
Classroom Assessment Scores
Reading: _____________
Math: _______________
Writing: _____________
Other: _______________

Type of Classroom Assessment/Date:

Other Evaluations and Results Done

Names of Assessments Done Date:

Speech/Language
Hearing
Vision
Medical
_Behavioral
Motor (PT/OT)
Autism
____Psychological
____Intellectual Disability
____Academic/Educational
____Other
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TEACHER REFERRAL FORM
Student:

Date:

Teacher:

Grade:

Teacher summary of student strengths:
1.
2.
3.
Teacher summary of concerns:
1.
2.
3.
Has this student had any previous testing:
Yes
No
Unknown
If yes, please give any known information (area of testing, dates, scores or type of test, attach
copies of evaluations if parent has shared them).

Has student been found eligible for Special Education Services?
If yes, do we have a copy of the IEP/ISP? Please attach
Are parents aware of your concerns?
Are parents aware of referral for further evaluation?
Parent’s response/concerns?

I am interested in someone observing this student in my class
The best day/times to observe my concerns are:

☐Yes
☐Yes
☐Yes
☐Yes

☐No
☐No
☐No
☐No

☐Unknown
☐Unknown
☐Unknown
☐Unknown

☐Yes ☐No
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TEACHER REFERRAL (CONTINUED)
Identify the student’s challenges by marking boxes that are applicable.

HEALTH
o
o
o
o
o

Vision
Hearing
Motor Skills (gross or fine)
Overall development
Medication (list)

o Other

EMOTIONAL
o
o
o
o
o
o

Withdrawn/sad
Anxious
Emotionally over-reactive
Easily frustrated
Easily angered
Possible contributing factors (e.g. death,
divorce, illness of family member)
o Other

BEHAVIORAL
o
o
o
o
o
o
o

Inattentive/off task
Problems completing work
Unable to follow directions/instructions
Difficulty with multi-step procedures
High activity level
Impulsivity
Other

SOCIAL:
o
o
o
o
o
o
o
o
o
o

Social isolation
Boundaries (e.g., invades personal space)
Bullying/verbal intimidation
Physical altercations (e.g. pushing, hitting)
Disrespectful and/or defiant with adults
Peer problems (e.g. sharing, taking turns)
Difficulty following rules
Problems remaining quiet in class
Disruptive to peers/teachers
Other

Requested action: (check all that apply)
o Classroom observation

o Principal intervention (e.g. discipline issues)

ACADEMIC:
o
o
o
o
o
o

Basic reading skills
Phonemic awareness
Reading decoding
Reading fluency
Reading comprehension
Other reading concerns:

o Math computation skills
o Problem solving/word problems
o Other math concerns:
o
o
o
o
o
o
o

Writing readiness
Penmanship
Spelling
Vocabulary
Grammar/Sentence structure
Poor organization of ideas/sequencing
Other writing concerns:

SPEECH:
o
o
o
o
o
o
o

Fluency of oral expression
Speech articulation/impediment (stuttering)
Difficulty expressing ideas
Improper use of grammar
Difficulty understanding oral information
Listening skills
Other receptive language concern:

o Other expressive language concern:

OTHER:
o
o
o
o
o
o
o

Self-help skills
Memory skills
Organizational skills
Study skills
Test taking skills
Overall poor processing speed
Other

o Learning Support Team
consultation
o Screening for additional
academic support

o Other:
Adapted from: DIVERSIFIED EDUCATION Learning Support Handbook, Draft, Diocese of Orange, CA, October 2009. Distributed with permission by the
National Catholic Partnership on Disability (NCPD) www.ncpd.org. May be reprinted provided you credit these sources.
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DETAILED PARENT QUESTIONNAIRE
Thank you for taking the time to complete the following questionnaire. Please return it to our school as
soon as possible. Your responses will enable our school staff to better understand your child. Please feel
free to add any other information that you feel would be helpful to us.

Today’s Date:
Child’s Name:

Preferred Name (Nickname):

Birth Date:

Age:

oMale

oFemale

Home Address:
Current School:
Student live with:

Current Grade:

☐Mother

☐Father

☐Stepmother

☐Stepfather

☐Guardian

☐Other

Mother’s Name

Phone:

Occupation:

Father’s Name:

Phone:

Occupation:

Stepparent’s Name

Phone:

Occupation:

Marital Status of Parents:

☐Married

☐Separated ☐Divorced

☐Widowed

If separated or divorced, how old was the child when the separation occurred?
Primary language spoken in the home?
Was the child adopted?

Other languages spoken in the home:

☐Yes ☐No If yes, at what age?

Does the child know?

☐Yes ☐No

Does your child have allergies or medical needs?

Please list any medications your child takes:

Describe your child’s strengths, talents, and interests:

In what areas of school has your child been successful?
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What challenges or difficulties may hinder your child’s success at school?

When your child has a problem or difficulty, what strategies work to help him/her?

Please check any boxes below that apply to your child:

HISTORY
o Is currently on a public school IEP or other personalized learning plan
o Has been in a special education class
o Has received special tutoring or therapy at school
o Has been in a Title I program
o Has been identified for a public school Talented and Gifted program
o Received services to learn English in school
o Has been evaluated by a psychologist
o Is seeing/has worked with a counselor
o Skipped

grade

o Repeated

grade

o Has attended

different schools

o Has a record of frequent absences due to
o Has been diagnosed with the following disabilities:

MEDICAL/PHYSICAL
o Plays sports and/or exercises regularly
o Overall health is good
o Has bouts of sustained sadness or depression
o Seems happy most of the time
o Has difficulty sleeping
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o Is often anxious or worried
o Has missed school frequently
o Is impacted by some medical conditions
o Wears glasses
o Wears a hearing aid
o Has been hospitalized for
o Has difficulty with fine motor skills (handwriting, cutting, pasting, etc.)
o Has coordination difficulties (mobility, balance, etc.)
ACADEMIC
o

Does well in reading

o

Does well in handwriting

o

Does well in writing ideas

o

Does well in speaking

o

Strong in mathematics

o

Strong in science

o

Strong in PE

o

Strong in music

o

Does well in Religion class

o

Does well in social studies

o

Does well in art

o

Needs extra help in the following subjects:

LEARNING PROFILE
o Is a visual learner
o Works well independently
o Follows directions well
o Can multi-task
o Willing to try new things
o Is adept at using a computer
o Regularly completes schoolwork and homework
o Prefers working alone
o Prefers working with others
o Has difficulty organizing things or tasks
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o Is good at building and fixing things
o Frequently loses things necessary for tasks (pencils, assignments, etc.)
o Avoids or dislikes sustained school tasks such as classwork or homework
o Is easily distracted
o Has difficulty listening or following directions
o Has difficulty sitting still in class
o Has difficulty paying attention
SOCIAL
o Gets along well with peers
o Makes friends easily
o Maintains friendships over time
o Accepts wins and losses graciously
o Has lots of energy
o Likes to try new things
o Adapts easily to new situations
o Respects the space and property of others
o Treats peers with respect and kindness
o Treats adults with respect and kindness
o Has difficulty making friends
o Has difficulty keeping friends
o Is honest and takes responsibility for mistakes
o Has difficulty adapting to new situations
o Has difficulty behaving appropriately
o Can distract others in class
o Has previously bullied others
o Is frequently bullied or teased by peers
o Has had some behavior problems in class or on the playground
o Often blames others for his or her mistakes or misbehavior
o Sometimes refuses to follow adult rules
o Has been engaged in physical fights/conflicts with peers at school
o Likes to intentionally annoy others
o Has difficulty controlling anger
o Needs directions repeated
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Other things you would like us to know about your child:

How could our school best support your child and help him/her to succeed and be happy at school?
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STUDENT INPUT FORM
My Name
Date

Grade
Age

1. My favorite subjects:

2. My least favorite subjects:

3. School activities that are difficult for me:

4. Things I like to do when I am not in school:

5. Things teachers could do to help me learn better:

6. Names of my friends at school:
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7. I have problems with these students at school:

8. What I do to stay active and healthy:

9. Healthy habits I would like to have:

10. Any other information I would like to share:
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INDIVIDUAL LEARNING PLAN
Date:
Student:

Date of Birth:
Areas of Strength:

Grade:
Areas of Disability/Need:

1.

1.

2.
3.

2.
3.

Key goals and objectives for this school year include:
1.
2.
3.
4.
Instructional Accommodations
CLASSROOM ENVIRONMENT
o Preferential seating

ASSIGNMENTS
☐ Shorten

o Structure transition times

☐ Extend time

o Reduce distractions

☐ Word processed work

o Other:

☐ Oral reports/project vs. written
☐ Allow student to record or type
☐ Avoid penalizing for spelling errors/sloppy papers

LESSON PRESENTATION

☐ Keep assignment notebook

o Write key points/homework on board

☐ Reduce reading level

o Provide written outline/study guides

☐ Keep extra set of books at home

o Provide visual aids

☐ Highlight materials

o Have child review key points orally

☐ Provide tapes of material to be read when possible

o Make sure directions are understood

☐ Homework time limit

o Use peer tutoring

☐ Alternative strategies for student presentation/projects

o Use eye contact
o Break down tasks into small steps

☐ Other

o Reading assignments presented on tape when possible

ASSESSMENT

o Use of calculator

☐ Allow open book exams

o Duplicated book pages so student does not have to copy

☐ Give exam orally

o Use different learning modes, visual, kinesthetic, auditory

☐ Allow extra time

o Peer note-taker/scribe

☐ Tape record answers

o Use hands on materials

☐ Short answers

o Other

☐ Multiple choice
☐ True/false
☐ Other

Adapted from: DIVERSIFIED EDUCATION Learning Support Handbook, Draft, Diocese of Orange, CA, October 2009. Distributed with permission by the National
Catholic Partnership on Disability (NCPD) www.ncpd.org. May be reprinted provided you credit these sources.
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Instructional Accommodations (continued)

BEHAVIORAL SUPPORT
o Clarification of rules

MISCELLANENOUS
☐ Daily or weekly parent contact

o Expectation and consequences consistently maintained

☐ Extra help before or after school

o Frequent breaks
o Positive reinforcement

☐ Parent support

o Offer choices
o Immediate feedback
o Visual daily schedule
☐ Other
o Check organization of desk/notebook/backpack
o Ignore inappropriate behaviors beyond classroom limits
MODIFICATIONS
o Assignment notebook check
o Other

Subjects and/or Grades:

ADDITIONAL:
o Pull out
o Push in
o Outside Support
List:

o

minutes per
minutes per

Further testing counseling or consultation:

o Other

We agree with this Individualized Learning Plan.

Parent(s) Signature

Teacher Signature

Student Signature

Learning Specialist/Learning Support Coordinator

Administrator Signature

Other

Adapted from: DIVERSIFIED EDUCATION Learning Support Handbook, Draft, Diocese of Orange, CA, October 2009. Distributed with permission by the
National Catholic Partnership on Disability (NCPD) www.ncpd.org. May be reprinted provided you credit these sources.
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Learning Support Team Meeting Summary
Student

Birth date

Referring Person

Next Meeting

Age

HISTORY

MEDICAL/HEALTH

STUDENT’S STRENGTHS

CURRENT MODIFICATIONS/
ACCOMMODATIONS

Grade

Parents:

Teachers:

Student:

Other:

Adapted from: DIVERSIFIED EDUCATION Learning Support Handbook, Draft, Diocese of Orange, CA, October 2009. Distributed with permission
by the National Catholic Partnership on Disability (NCPD) www.ncpd.org. May be reprinted provided you credit these sources.
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Learning Support Team Meeting Summary (continued)
CONCERNS:

PROPOSED PLAN
Teachers:
Environment:

Assignments:

Materials:

Teaching Techniques:

Student:

Parent:

Signatures of persons attending meeting:

Teacher parent Contact Record
Signature/Date

Signature/Date

Signature/Date

Signature/Date

Adapted from: DIVERSIFIED EDUCATION Learning Support Handbook, Draft, Diocese of Orange, CA, October 2009. Distributed with permission
by the National Catholic Partnership on Disability (NCPD) www.ncpd.org. May be reprinted provided you credit these sources.
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INDIVIDUAL LEARNING PLAN PROGRESS REPORT
Student _ ________________________________________

Date __________________

Teacher

Grade

Key Goals and Objectives for the School Year:
1.
2.
3.
4.
ACADEMIC PROGRESS:

☐ Improved

☐ Improving

☐ No Improvement

☐ Improved

☐ Improving

☐ No Improvement

Comments:

STUDY HABITS:
Comments:

BEHAVIOR:

☐ Improved

☐ Improving

☐ No Improvement

☐ Improved

☐ Improving

☐ No Improvement

☐ Improved

☐ Improving

☐ No Improvement

☐ Improved

☐ Improving

☐ No Improvement

☐ Improved

☐ Improving

☐ No Improvement

Comments:

ATTENTION:
Comments:

ORGANIZATION:
Comments:

SOCIAL INTERACTION:
Comments:

EMOTIONAL STATUS:
Comments:

Additional comments or observations:
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ADDITIONAL POINTS OF CONSIDERATION FOR STUDENTS WITH
SPECIAL NEEDS
A Catholic school will accept a child for whom an appropriate program can be designed and
implemented following its prescribed enrollment procedures. Each student is to be admitted for
admission to and continued enrollment in an Archdiocesan school based upon his/her emotional,
academic and physical needs and the resources available to the school in meeting those needs.
The school administration will make the final decision about the admission and continued
enrollment of the student.
Identifying and Planning for Students with Exceptional Needs
• Each school needs to have a developed process in place for the identification of
incoming and existing students who may have exceptional needs (i.e., Learning
Support Team).
• A school may request additional diagnostic information (i.e., psycho-educational
assessment) for a student at any time to better develop an appropriate program for
that student. An elementary school may initiate instructional accommodations and
other support services (extra tutoring, etc.) without formal assessment. However, if
an Individual Learning Plan is written, it is required that an evaluation precede this.
• A school Learning Support Team may be convened to meet with parents,
review student records, and advise the principal regarding enrollment
decisions.
Entrance Assessment and Acceptance of New Students
• Entrance assessment of students should be utilized for diagnostic purposes only in
identifying the learning strengths and needs of a student and in aiding the school in
its determination of whether an appropriate program can be developed for a student.
Schools should utilize a holistic approach in this assessment through the review of
previous documentation, academic screening, parent/student interview and parish
affiliation consideration.
• Acceptance of an accommodated student by a high school within the Archdiocese is
to be determined on an individual basis taking into consideration confidential
information provided by the elementary school, previous support/interventions of
the elementary school, teacher recommendation and the ability of the high school to
meet the student’s needs.
Documentation of Identified Students with Special Needs
•

Written documentation incorporating standard Archdiocesan, or local school
forms, is to be maintained on any student identified as needing
curricular/instructional modifications or accommodations.

Adapted from DIVERSIFIED EDUCATION Learning Support Handbook, Draft, Diocese of Orange, CA, October 2009. Distributed with
permission by the National Catholic Partnership on Disability (NCPD) www.ncpd.org. May be reprinted provided you credit these sources.
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•
•

An evaluation checklist and accompanying forms documenting pertinent student
information, needs to be developed for a student with exceptional needs.
An Individual Learning Plan is developed by the Learning Support Team. This
documents the accommodations/modifications to be given to and made for the
student and is a valuable resource when transitioning a student from one grade to
another.

Standardized Testing for Identified Students
• An identified student MUST have the following in order to qualify for
accommodations on standardized tests administered by the school:
o Documentation of the student’s diagnosis must be on file at the school
site.
o Parents sign authorization statement making them aware that
accommodation(s) is/are being made for their student and agree to the
accommodated testing situation.
Assessment/Grading of Student with Exceptional Needs
• Students whose grades have been modified must have a footnote on their report
cards, transcripts, and other school reports, at the discretion of the administration.
Non-promotion of Identified Student with Exceptional Needs
• An identified student with exceptional needs can repeat a grade level or class if it
has been determined by the administration, teachers and parents that the student
would benefit from another year at the grade level or in a class
End of Year Report Cards
• Rather than saying a student was promoted to the next grade level, wording may be
changed to say that the student completed the previous grade level.
8th Grade Diploma
• A student who has received instructional accommodations or curricular
modification within the school can receive an official Archdiocesan diploma. The
question to ask is whether the school has been able to enhance the holistic growth
of a student to the best of its ability and whether the student has responded to that
growth to the best of his/her ability. In appropriate cases, wording can be changed
to say that the student completed eighth grade.
Alternative Educational Placement
•

If it has been determined by the administration, in consultation with the Learning
Support Team, that the school cannot continue to meet a child’s needs at the
school, an alternative educational placement may be recommended. This is done
only after every possible school, outside intervention and support resource have
been exhausted with success.
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Learning Support Coordinator
• Each school will identify a Learning Support Coordinator whose role is to assist
teachers and students and to facilitate the functioning of a Learning Support Team.
Learning Support Team
• It is recommended that each school develop a team approach in reviewing students
and their needs. The team should be composed of an administrator, Learning
Support Coordinator or Learning Specialist, teachers as needed, and appropriate
school support staff (i.e., counselor) as well as outside professionals (as needed),
and parents.
Storage of Confidential Records
• Confidential student information (i.e. psycho-education assessment, Individual
Learning Plans, etc.) are to be kept in a file separate from the regular CUM file
information. An identification marking (such as a colored dot) on the CUM file
identifies that a confidential file exists. This confidential file information should be
forwarded to the next school with the parents’ signed permission.

Adapted from DIVERSIFIED EDUCATION Learning Support Handbook, Draft, Diocese of Orange, CA, October 2009. Distributed with
permission by the National Catholic Partnership on Disability (NCPD) www.ncpd.org. May be reprinted provided you credit these sources.
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COMMUNITY RESOURCES
This list is not comprehensive nor is it endorsed or recommended by The Archdiocese of
Portland in Oregon. This list is intended for self-referral; researching a service provider’s
training, qualifications, and experience is strongly recommended.
TESTING, ASSESSMENTS AND SUPPORT
Albertina Kerr @Children’s Developmental
Health Institute
1675 SW Marlow Ave., Suite 200
Portland, OR 97225
(503) 228-6479
www.albertinakerr.org

Team-based diagnosis available for communication
and developmental disabilities, intensive treatment
delays, ADHD, behavior issues, autism spectrum
disorders and other issues affecting a child’s ability
to relate to family and the environment.

Child Development & Rehabilitation Center
(CDRC)
SW Gaines St
P.O. Box 574
Portland, OR 97207
(503) 494-8095
www.ohsu.edu.cdrc

A family-centered interdisciplinary approach
specializing in diagnosis, assessment and
intervention related to disorders affecting
development. Referral from pediatrician/primary
care provider required.

The Children’s Program
7707 SW Capitol Hwy
Portland, OR 97219
(503) 452-8002
www.childrensprogram.com

Offers diagnostic, consultative, training, and
treatment activities related to psychometric,
emotional, educational, developmental, physical,
and neurological assessments.

Northwest Neurodevelopmental Training Ctr.
P.O. Box 406
152 Arthur St.
Woodburn, OR 97071
(503) 981-0635
Email: scheduling@nwneuro.info
www.nwneuro.info

Free ½ hour screenings for ADD/ADHD; autism;
dyslexia & other learning disabilities, behavior
issues; poor motor skills; speech/language issues.

New Leaves Clinic
Cynthia Arnold, PhD
1575 NE Arrington Road
Hillsboro, OR 97124
(971) 634-0570
www.newleavesclinic.com

A holistic mental health resource specializing in the
assessment, diagnosis, treatment and consultation
to individuals, families and couples, Patients
include gifted children, as well as those with
Autism/Asperger’s, ADHD, Dyslexia and other
learning disabilities.
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OCCUPATIONAL THERAPY
Therapy Solutions for Kids
5200 SW Macadam, Suite 100
Portland, OR 97239
(503) 224-1998
www.therapysolutionsforkids.com
Email: info@therapysolutionsforkids.com

Provides occupational therapy, physical therapy
and speech therapy for children with developmental
delay, speech and language delays, balance and
coordination issues, behavior problems or general
sensory dysfunction.

Advanced Pediatric Therapies, Inc.
444 SW Multnomah Blvd.
Portland, OR 97219 (503) 2455639www.advanedpediatrictherapies.com

A private pediatric occupational therapy practice
providing a range of opportunities for sensory
input, while promoting physical development ,
challenging motor planning skills, as well as
increasing confidence for developing cognitive and
social skills.

Providence Neurodevelopmental Center for
Children
Providence St. Vincent Medical Center
Gerry Frank Center for Children’s Care
9155 SW Barnes Rd.
Portland, OR 97225
West Side: (503) 216-2339
East Side: (503) 215-2233
Newberg: (503) 537-3546
www.providence.org/oregon/programs_and_servic
es/childcenter/contact.html

Provides neurodevelopmental evaluation and
treatment for gross motor skills, fine motor skills or
speech/language skills.

Portland State University
Speech, Language and Hearing Clinics
724 SW Harrison St.
Portland, OR 97210
(503) 725-3070

Offers a full range of diagnostic and intervention
services for children with hearing, speech and
language disorders.
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LEARNING DIFFERENCES
Language Skills Therapy
2525 NW Lovejoy, Ste. 406
Portland, OR 97210
(503) 228-3157 (M & W)
www.languageskillstherapy.org

Since 1960, Language Skills Therapy has offered
diagnosis, evaluation and remedial therapy for
individuals with developmental Dyslexia (Specific
Language Disability).

Northwest Reading Clinic, Inc.
7000 SW Hampton, Suite 240
Tigard, OR 97223
(503) 620-2223
www.northwestreadingclinic.com

A diagnostic testing and remediation center
specializing in reading, spelling, comprehension
and math difficulties. Financial scholarships
available.

The Blosser Center for Dyslexia Resources
1907 NE 45th Ave. Mailing: 6327-C SW
Capitol Hwy. PMB 159
Portland, OR 97239
(503) 234-4060 (T & Th)
www.theblossercenter.org

An independent, non-profit organization dedicated
to helping children and adults achieve their
potential despite dyslexia or related literacy
difficulties. The Blosser Center features the OrtonGillingham approach to teaching literacy with
academic testing, training and tutors.

Education Soaring, Inc.
Kristine Fosback, Director
3607 SW Corbett Ave., Ste. A
Portland, OR 97239
www.educationsoaring.com

Provides children with educational experiences
designed to extend academic achievement beyond
national, state and community norms; majority of
students are identified as talented and gifted.

VISION
Northwest Eye Care Professionals
Bruce Wojciechowski, OD, FCOVD
15259 SE 82nd Dr.ive, Suite 101
Clackamas, OR 97015
(503) 657-0321

Provides comprehensive eye/vision examinations.
Also provides treatment for learning-related vision
problems, including Dyslexia, reading, tracking,
etc.

Email: drbruce.drbruce@comcast.net
Vancouver: 9901 N.E. 7th Ave. Suite C115
Vancouver, WA
Phone: (360) 546-2046
Fax: (360) 574-5576
Email: marilyns@doctorbruce.net
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CLINICAL PSYCHOLOGISTS
Jay Edwards, Ph.D.
Clinical Psychologist
516 SE Morrison St., Suite 620
Portland, OR 97214
(503) 219-9992
Email: doctorjay@comcast.net

Provides individual and family therapy for children,
adolescents and young adults with medical and
developmental issues, including learning and
attention problems, academic performance issues,
family discord, parent education, and social
disabilities such as Asperger Disorder or Nonverbal
Learning Disabilities. Also performs assessment,
psychological testing and consultation services for
these same conditions.

Dr. Antonia Forster
5440 SW Westgate Dr.
Portland, OR 97221
(503) 297-3334 ext. 12
Dane Borg @ Mindsights
516 SE Morrison St., Ste. 400
Portland, OR 97214
503-764-9646
Pacific University Psychological Service Ctr.
511 SW 10th Ave., Suite 400
Portland, OR 97205
(503) 352-2400
www.pscpacific.org/

Psychological testing and assessment services

Provides all forms of therapy for individuals,
children, couples and families; offers a sliding scale
for fees.

-57

FOR BASIC SKILL BUILDING: traditional learners (Note: For-profit Corporations)
Minds in Motion Tutoring
Eastside: 3425 NE sandy Blvd.
Portland, OR 97232
Westside: 1439 SW Columbia
Portland, OR 97201
(503) 449-0406
www.mindsinmotiontutoring.com

Reading, writing, math homework help. Also offers
diagnostic testing and evaluation for learning
disabilities and special education students.

Sylvan Learning Center
1-866-963-1289
http://portlandor.sylvanlearning.info/slc/172/index.aspx

Program is designed to improve academic
performance from reading help to test prep.

Kumon Math and Reading
1-877-586-6673
www.kumon.com

An after-school math and reading program that
employs a unique learning method designed to ehlp
develop reading and math skills.

EARLY CHILDHOOD RESOURCES (Public Agencies)
Multnomah Education Service District
MCEP: Early Intervention/Early Childhood
14030 NE Sacramento
Portland, OR 97230
(503) 262-4100

Multnomah County Residents

Clackamas Education Service District
Early Intervention/Early Childhood
1455 SE 97th Ave.
Clackamas, OR 97015
(503) 675-4097

Clackamas County Residents

Northwest Regional Education Service District
Early Intervention/Early Childhood
5825 NE Ray Circle, Hillsboro, OR 97124
(503) 614-1446

Washington County residents
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CHILD AND FAMILY
COUNSELING
Northwest Catholic Counseling Center
Sarah Deeby, OSM, LPC
8383 NE Sandy Blvd., Suite 205
Portland, OR 97220
(503) 253-0964
www.nwcounseling.org
Empowerment Services
10355 SW Porter St.
Portland, OR 97225
(503) 477-6936
estm@comcast.net

A non-profit organization provided individual,
family and child therapy, medication management,
classes and workshops for all (non-Catholics
welcome).

A holistic approach to empowering independence
in individuals with disabilities of all ages,
providing direct instruction, training, planning and
support to families, school districts and agencies.

Russell Chamberlain, LCSW
Life Stream Therapy
P.O. Box 42647
Portland, OR 97242
(971) 570-4331
Education Solutions, L.L.C.
Nancy R. Funk, M.S. Ed.S.
Educational/Behavior Consultant
4380 SW Macadam Ave., Suite 510
Portland, OR 97239
(503) 221-9824
Email: funkpdx@comcast.net
Nicole Haxby, MA
6641 SW 19th Ave.
Portland, OR 97239
(971) 322-5164
www.childrensplaytherapy.com

Specialty: Youth, teens and families

Specialty: Play therapy for issues around grief,
divorce, bullying, as well as any other behavioral
changes such as withdrawing and/or inappropriate
social skills.
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CHILD AND FAMILY COUNSELING
(Continued)
Katie Kennedy,
3434 SW Kelly
Portland, OR 97201
(503) 223-0606
Specialty: Families/Girls
Suzie Schneider, LCSW
56th & Hawthorne
Portland, OR
(503) 233-2442
Straight From the Heart
Counseling Group
5404 N Montana Ave .
Portland 97217,
503 232 0969
Families, teens, school-age children
Spanish-speaking counseling available
Howard Hiton, M.S., LPC
516 SE Morrison St., Suite 1100
Portland, OR 97214 | tel:503-234-6972
email: hh@hitonassociates.net
Specialty: Boys and families
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ASSESSMENTS
FORMAL ASSESSMENTS
Formal assessments have data which support the conclusions made from the test. The data is
mathematically computed and summarized. Scores such as percentiles, stanines, or standard score are
mostly commonly given from this type of assessment.
This list is not comprehensive nor is it endorsed or recommended by The Archdiocese of Portland in
Oregon.
Name of Diagnostic and Growth
Measuring Assessment Tools Used

Used for Diagnosis or Progress Monitoring?
(e.g. Reading, Math, etc.)

DIBELS
https://dibels.uoregon.edu

Reading Diagnosis /Progress
Monitoring/Fluency/Assessment of reading and pre-reading
skills.

AIMSWEB
www.aimsweb.com

Reading, Math, Spelling Benchmark Testing and Progress
Monitoring

MAZE
www.aimsweb.com

Reading Comprehension

LET-2

Diagnosis

CELF

Communication and language function

GARS-3

Rate scale to identify the characteristics of autism

Slingerland Screening of Dyslexia-1

Dyslexia

easyCBM
www.easyCBM.com

Reading and math assessment/progress monitoring

Woodcock-Johnson IV

Reading Battery
Specific reading diagnosis

BASC-II

Behavior Rating Scales

GORT-5

Assessment of reading skills

STAR Reading

Progress Monitoring/Assessment of reading and pre-reading
skills

STAR Math

Math assessments

SRT (School Readiness Test)

First Grade Readiness and Screening Tool

Morrison-McCall

Spelling

KRT (Kindergarten Readiness Test)

Kindergarten Readiness and Screening Tool

Moats Primary and Intermediate Inventories

Language/Reading development
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Vineland

Adaptive behavior rating scales

DRA-2 (Developmental Reading
Assessment)

Progress monitoring

QRI-II

Reading diagnosis/progress monitoring

MAP
www.nwea.org

Growth and Planning

Key math

Specific diagnosis/intervention

WRAT- 3

Diagnosis of basic skills

High School Entrance Exams

Placement/Diagnosis

Conner’s-III Rating Scale

Beginning survey provided to a doctor/specialist for possible
ADD/ADHD diagnosis

TAPS-3

Test of auditory processing

WIAT-III

Initial diagnosis

Kaufman (KTEA)

Initial diagnosis

INFORMAL ASSESSMENTS
Informal assessments are not data driven but rather content and performance driven. For example, running
records are informal assessments because they indicate how well a student is reading a specific book.
Scores such as 10 correct out of 15, percent of words read correctly, and most rubric scores are given from
this type of assessment.
This list is not comprehensive nor is it endorsed or recommended by The Archdiocese of Portland in
Oregon.
Read Naturally

Reading Fluency Progress

Phoneme Screening

Diagnosis

Writing Samples

Progress monitoring

Informal Reading Assessments
(Woods and Moe, Eckwall Shanker)

Progress

Running Records

Reading Diagnosis and Progress

Teacher Assessments/Records

Progress Monitoring

Comparative Testing Within Each Grade Level

Diagnosis/Progress Monitoring

McCall-Crabbs

Reading progress monitoring

Fry Sight Word Lesson Oral Reading Test

Diagnosis

Readiness Tests

For K-4 and for Glencoe Algebra

Observations

All subjects

Beaverton Miniphonics

Diagnosis and Progress Monitoring
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LIST OF ACCESSIBLE CATHOLIC SCHOOLS
Fully Accessible

Partially Accessible

Not Accessible

St. Pius X

St. John the Apostle (Oregon City)

St. Rose

St. Luke (Woodburn)

St. Mary’s (Stayton)

St. Francis of Assisi (Banks)

Sacred Heart (Medford)

Christ the King (Milwaukie)

Queen of Peace (Salem)

St. Paul (St. Paul)

St. Mary’s (Albany)

Cathedral

Visitation (Forest Grove)

Sacred Heart (Gervais)

St. John Fisher

Holy Trinity (Beaverton)

St. Matthew (Hillsboro)

Valley Catholic Elementary

Marist (Eugene)

Valley Catholic Middle School

St. Thomas More (Portland)

St. Clare

Holy Cross

St. Ignatius

St. Vincent de Paul (Salem)

St. Francis (Sherwood)

Central Catholic HS

Our Lady of the Lake (Lake Oswego)

St. John the Baptist (Milwaukie)

St. Andrew Nativity
Blanchet (Salem)
Jesuit H.S.
All Saints (Portland)
St. Cecilia (Beaverton)
St. Therese
The Madeleine

St. Anthony (Tigard)
Valley Catholic High School
Holy Family
LaSalle Prep
O’Hara (Eugene)
St. Paul (Eugene)
Holy Redeemer

St. James (McMinnville)
Regis HS (Stayton)
St. Mary’s Middle and High
School (Medford)

St. Agatha
St. Anne (Grants Pass)
St. Mary’s Academy
St. Joseph’s (Salem)
De La Salle North Catholic HS

-63

Gifted Education
Some students who apply for admission to our schools may come with designation as a student
who has qualified as a gifted and talented student. Each district or state defines its own program
and services. In our Catholic schools, we believe that each student is a child of God gifted with
special and unique talents and abilities. However, research has shown that students of high
intellectual ability and with special gifts that rise beyond the usual performance of other students
are sometimes at risk. They tend to be bored in classes where the material is not challenging for
them. They typically learn much faster than others. Sometimes, their school achievement is not
commensurate with their ability level. Our schools teach the whole person and offer many
opportunities for students to demonstrate and use their talents. In classrooms, teachers should
accommodate and modify for students who already know the material being taught. By adjusting
the rate and level of learning for the student, we can maximize their talents and increase their
motivation to learn. Most of our high schools offer an accelerated course of study for high
achieving students.
Please see below for current Oregon information about gifted and talented students.
ODE Web Page:
http://www.ode.state.or.us/search/page/?id=2309
Revised Oregon Statutes:
http://www.ode.state.or.us/policy/state/laws/tagors.pdf
"Talented and gifted children" means those children who require special educational programs or
services, or both, beyond those normally provided by the regular school program in order to
realize their contribution to self and society and who demonstrate outstanding ability or potential
in one or more of the following areas:
a) General intellectual ability as commonly measured by measures of intelligence and aptitude.
b) Unusual academic ability in one or more academic areas.
c) Creative ability in using original or nontraditional methods in thinking and producing.
d) Leadership ability in motivating the performance of others either in educational or noneducational settings.
e) Ability in the visual or performing arts, such as dance, music or art.
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CONVERTING 504 Plans
Written 504 plans, like IEP’s, are completed by public schools. To create plans for Catholic
school students, the Archdiocese of Portland recommends following the guidance in this
resource guidelines and list any needed accommodations and modifications in an Individual
Learning Plan created by your school.
The following information is copied from the following website:
http://ed.gov/about/offices/list/ocr/504faq.html
INTRODUCTION
An important responsibility of the Office for Civil Rights (OCR) is to eliminate discrimination
on the basis of disability against students with disabilities. OCR receives numerous complaints
and inquiries in the area of elementary and secondary education involving Section 504 of the
Rehabilitation Act of 1973, as amended, 29 U.S.C. § 794 (Section 504). Most of these concern
identification of students who are protected by Section 504 and the means to obtain an
appropriate education for such students.
Section 504 is a federal law designed to protect the rights of individuals with disabilities in
programs and activities that receive Federal financial assistance from the U.S. Department of
Education (ED). Section 504 provides: "No otherwise qualified individual with a disability in the
United States . . . shall, solely by reason of her or his disability, be excluded from the
participation in, be denied the benefits of, or be subjected to discrimination under any program or
activity receiving Federal financial assistance…”
OCR enforces Section 504 in programs and activities that receive Federal financial assistance
from ED. Recipients of this Federal financial assistance include public school districts,
institutions of higher education, and other state and local education agencies. The regulations
implementing Section 504 in the context of educational institutions appear at 34 C.F.R. Part 104.
The Section 504 regulations require a school district to provide a "free appropriate public
education" (FAPE) to each qualified student with a disability who is in the school district's
jurisdiction, regardless of the nature or severity of the disability. Under Section 504, FAPE
consists of the provision of regular or special education and related aids and services designed to
meet the student's individual educational needs as adequately as the needs of nondisabled
students are met.
This resource document clarifies pertinent requirements of Section 504.
For additional information, please contact the Office for Civil Rights.
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SPECIAL EDUCATION LAWS IN OREGON
The following definitions and regulations may be helpful for schools in working with local public
school districts. Information in this section has been abbreviated, but all of the August, 2013
special education laws can be found by accessing this website:
State of Oregon Administrative Rules, August 2013
http://www.ode.state.or.us/offices/slp/spedoars.pdf
This handbook contains parts of Oregon special education laws that may be of interest to
Catholic schools. In some cases, we have added commentary in red. For a copy of the full laws,
go the website listed above.
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DISABILITY DEFINITIONS
DEFINITIONS

Special Education Laws in Oregon
The following definitions and regulations may be helpful for schools in working with local
public school districts. Information in this section has been abbreviated and comments
added in red text. All of the March, 2010 special education laws can be found by accessing
this website:
State of Oregon Administrative Rules, August 2013
http://www.ode.state.or.us/offices/slp/spedoars.pdf

Disability Definitions
DEFINITIONS
581-015-2000, Oregon Administrative Rules August 2013
"Children with disabilities" or "students with disabilities" means children or students who require
special education because of: autism; communication disorders; deafblindness; emotional disturbances;
hearing impairments, including deafness; intellectual disability; orthopedic impairments; other health
impairments; specific learning disabilities; traumatic brain injuries; or visual impairments, including
blindness.
(a) "Autism" means a developmental disability significantly affecting verbal and nonverbal
communication and social interaction that adversely affects a child's educational performance. Other
characteristics that may be associated with autism are engagement in repetitive activities and stereotyped
movements, resistance to environmental change or change in daily routines, and unusual responses to
sensory experiences. Essential features are typically but not necessarily manifested before age three.
Autism may include autism spectrum disorders such as but not limited to autistic disorder, pervasive
developmental disorder, not otherwise specified, and Asperger's syndrome. The term does not apply if a
child's educational performance is adversely affected primarily because the child has an emotional
disturbance. However, a child who qualifies for special education under the category of autism may also
have an emotional disturbance as a secondary disability if the child meets the criteria under emotional
disturbance.
(b) "Communication Disorder" means the impairment of speech articulation, voice, fluency, or the
impairment or deviant development of language comprehension and/or expression, or the impairment of
the use of a spoken or other symbol system that adversely affects educational performance. The language
impairment may be manifested by one or more of the following components of language: morphology,
syntax, semantics, phonology, and pragmatics.
(c) "Deafblindness" means having both hearing and visual impairments, the combination of which
causes such severe communication and other developmental and educational problems that the child
cannot be accommodated in special education programs designed solely for students having hearing or
visual impairments.
(d) "Emotional Disturbance" means a condition exhibiting one or more of the following characteristics
over a long period of time and to a marked degree that adversely affects a child's educational
performance:
(A) An inability to learn that cannot be explained by intellectual, sensory, or health factors;
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(B) An inability to build or maintain satisfactory interpersonal relationships with peers and teachers;
(C) Inappropriate types of behavior or feelings under normal circumstances;
(D) A general pervasive mood of unhappiness or depression; or
(E) A tendency to develop physical symptoms or fears associated with personal or school problems;
(F) The term includes schizophrenia but does not apply to children who are socially maladjusted, unless
it is determined that they have an emotional disturbance.
(e) "Hearing Impairment" means a hearing condition, whether permanent or fluctuating, that adversely
affects a child's educational performance. The term includes those children who are hard of hearing or
deaf.
(f) "Intellectual Disability" means significantly sub average general intellectual functioning, and
includes a student whose intelligence test score is two or more standard deviations below the norm on a
standardized individual intelligence test, existing concurrently with deficits in adaptive behavior and
manifested during the developmental period, and that adversely affects a child's educational performance.
(g) "Orthopedic Impairment" means a motor disability that adversely affects the child's educational
performance. The term includes impairments caused by an anomaly, disease or other conditions (e.g.,
cerebral palsy, spinal bifida, muscular dystrophy or traumatic injury).
(h) "Other Health Impairment" means limited strength, vitality, or alertness, including a heightened
alertness to environmental stimuli that results in limited alertness with respect to the educational
environment, that:
(A) Is due to chronic or acute health problems (e.g. a heart condition, tuberculosis, rheumatic fever,
nephritis, asthma, sickle cell anemia, hemophilia, epilepsy, lead poisoning, attention deficit disorder,
attention deficit hyperactivity disorder, leukemia, Tourette's syndrome or diabetes); and
(B) Adversely affects a child's educational performance.
(i) "Specific Learning Disability" means a disorder in one or more of the basic psychological processes
involved in understanding or in using language, spoken or written, which may manifest itself in an
imperfect ability to listen, think, speak, read, write, spell or do mathematical calculations. Specific
learning disability includes conditions such as perceptual disabilities, brain injury, dyslexia, minimal
brain dysfunction, and developmental aphasia. The term does not include learning problems that are
primarily the result of visual, hearing, or motor disabilities, intellectual disability, emotional disturbance,
or environmental, cultural, or economic disadvantage.
(j) "Traumatic Brain Injury" means an acquired injury to the brain caused by an external physical force
resulting in total or partial functional disability or psychosocial impairment, or both, that adversely
affects a child's educational performance. The term includes open or closed head injuries resulting in
impairments in one or more areas, including cognition; language; memory; attention; reasoning; abstract
thinking; judgment; problem-solving; sensory, perceptual, and motor abilities; psychosocial behavior;
physical functions; information processing; and speech. The term does not include brain injuries that are
congenital or degenerative, or brain injuries induced by birth trauma.
(k) "Visual Impairment" means a visual impairment that, even with correction, adversely affects a
child's educational performance. The term includes those children who are partially sighted or blind.
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SUMMARY OF CURRENT OREGON SPECIAL EDUCATION LAWS
PERTAINING TO THE ARCHDIOCESE OF PORTLAND
Basics that Catholic schools may need to know.
Use as a reference when dealing with Oregon public schools.
Parental Role and Consent:
The school district works with the student’s parents. The parents should request testing,
services, etc. The district must make sure that the parent or adult student is fully informed
in a language the parent can understand. Parents must sign consent for evaluation,
eligibility, and services. Parental consent for evaluation is voluntary and may be revoked at
any time.
Catholic school personnel should not make contact with the district about a specific student without
the parents’ knowledge and consent.
581-015-2085
Child Find for Children Attending Private Schools
(1) Each school district must locate, identify and evaluate all children with disabilities who are
enrolled by their parents in private, including religious, elementary and secondary schools located
within the boundaries of the school district.
(2) The child find process for parentally-placed private school children must be designed to ensure
the equitable participation of parentally-placed private school children with disabilities and an
accurate count of such children.
Catholic schools should maintain a record of students who have been evaluated and qualified for
special education services, whether they receive them or not. Numbers should be sent to local
public schools, but students’ names should not be shared without permission of the students’
parents.
581-015-2105
Evaluation and Reevaluation Requirements
Parents or a public agency may request a special education evaluation, a re-evaluation, or
termination of special education status.
(a) An initial evaluation must be conducted to determine if a child is eligible for special education
services when a public agency suspects or has reason to suspect that:
(A) The child has a disability that has an adverse impact on the child's educational performance;
and
(B) The child may need special education services as a result of the disability.
(b) The public agency must designate a team to determine whether an initial evaluation will be
conducted.
(A) The team must include the parent and at least two professionals, at least one of whom is a
specialist knowledgeable and experienced in the evaluation and education of children with
disabilities.
(B) The team may make this decision without a meeting. If a meeting is held, parents must be
invited to participate in accordance with OAR 581-015-2190.
(4) Reevaluation:
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(a) The public agency must ensure that a reevaluation of each child with a disability is conducted in
accordance with OAR 581-015-2115, subject to subsection
(b) and OAR 581-015-2110(2):
(A) If the public agency determines that the educational or related services needs, including
improved academic achievement and functional performance, of the child warrant a reevaluation;
or
(B) If the child's parents or teacher requests a reevaluation.
(b) A reevaluation for each child with a disability:
(A) May occur not more than once a year, unless the parent and public agency agree otherwise; and
(B) Must occur at least every three years, unless the parent and public agency agree that a
reevaluation is unnecessary.
581-015-2110
General Evaluation and Reevaluation Procedures
(5) Evaluation timelines:
(a) Initial. An initial evaluation must be completed within 60 school days from written parent
consent to the date of the meeting to consider eligibility.
(b) Reevaluation. A reevaluation must be completed within 60 school days from written parent
consent (or from the date the evaluation is initiated under OAR 581-015-2095(3)(c)) to the date of
the meeting to consider eligibility, continuing eligibility or the student's educational needs.
581-015-2115, 581-015-2125
Evaluation Planning and Interpretation of Evaluation Data
Formal assessments, classroom assessments, classroom-based observations, teacher input, and
parental input should be considered in evaluations. Evaluators should draw upon information from a
variety of sources, including but not limited to, aptitude and achievement tests, teacher
recommendations, physical condition, social or cultural background and adaptive behavior; and
ensure that information obtained from all these sources is documented and carefully considered.
581-015-2120
Determination of Eligibility
(1) Upon completing the administration of assessments and other evaluation materials, a team must
determine whether the child is a child with a disability under OAR 581-015-2130 through 581-0152180 and the educational needs of the child.
(a) The team must include the parent, in accordance with OAR 581-015-2190, and two or more
qualified professionals, at least one of whom is knowledgeable and experienced in the evaluation
and education of children with the suspected disability. This team may be the child's IEP team.
(b) For a child suspected of having a specific learning disability, the team must meet the
requirements of OAR 581-015-2170.
(2) The team must prepare an evaluation report and written statement of eligibility.
(a) The evaluation report(s) must describe and explain the results of the evaluation conducted.
(b) The written statement of eligibility must include:
(A) A list of the evaluation data considered in determining the child's eligibility;
(B) A determination of whether the child meets the minimum evaluation criteria for one of the
disability categories in OAR 581-015-2130 through 581-015-2180 or 581-015-2795;
(C) A determination of whether the primary basis for the suspected disability is:
(i) A lack of appropriate instruction in reading (including the essential components of reading) or
math; or
(ii) Limited English proficiency;
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(D) A determination of whether the child's disability has an adverse impact on the child's
educational performance;
(E) A determination of whether, as a result of the disability, the child needs special education
services; and
(F) The signature of each member of the team indicating agreement or disagreement with the
eligibility determination.
(c) For a child suspected of having a specific learning disability, the team's written report and
documentation of determination of eligibility must meet the requirements of OAR 581-015-2170.
(3) The team must determine a child to be eligible under this rule if the child has a disability and
needs special education and related services, even though the child is advancing from grade to
grade.
(4) For a child who may have disabilities in more than one category, the team need only qualify the
child under one disability category. However, the child must be evaluated in all areas related to the
suspected disability or disabilities, and the child's IEP must address all of the child's special
education needs.
(5) The team may not find a child eligible for special education services if:
(a) The determinant factor for that eligibility decision is:
(A) Lack of appropriate instruction in reading, including the essential components of reading
instruction, or lack of appropriate instruction in math; or
(B) Limited English proficiency; and
(b) The child does not otherwise meet the eligibility criteria under OAR 581-015-2130 through 581015-2180.
(6) The school district must provide a copy of the evaluation report and the documentation of
determination of eligibility to the parent at no cost.
Specific Eligibility Requirements for the Disability Categories
581-015-2130
Autism Spectrum Disorder
(A) Impairments in communication;
(B) Impairments in social interaction;
(C) Patterns of behavior, interests or activities that are restricted, repetitive, or stereotypic; and
(D) Unusual responses to sensory experiences.
OAR 581-015-2135
Communication Disorder
(2) To be eligible as a child with a specific communication disorder, the child must
meet the following minimum criteria:
(a) Voice disorder:
(A) The child demonstrates chronic vocal characteristics that deviate in at least one of
the areas of pitch, quality, intensity or resonance;
(B) The child's voice disorder impairs communication or intelligibility; and
(C) The child's voice disorder is rated as moderate to severe on a voice assessment
scale.
(b) Fluency disorder:
(A) The child demonstrates an interruption in the rhythm or rate of speech that is
characterized by hesitations, repetitions, or prolongations of sounds, syllables, words or
phrases;
(B) The child has a fluency disorder that interferes with communication and calls
attention to itself across two or more settings; and
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(C) The child demonstrates moderate to severe vocal dysfluencies or the child
evidences associated secondary behaviors, such as struggling or avoidance as measured
by a standardized measure.
(c) Phonological or articulation disorder:
(A) The child's phonology or articulation is rated significantly discrepant as measured
by a standardized test; and
(B) The disorder is substantiated by a language sample or other evaluation(s).
(d) Syntax, morphology, pragmatic or semantic disorder:
(A) The child's language in the area of syntax, morphology, semantics or pragmatics is
significantly discrepant as measured by standardized test(s) or other evaluation data;
and
(B) The disorder is substantiated by a language sample or other evaluation(s).
(C) For a child to be eligible with a syntax, morphology, pragmatic or semantic
disorder, the disorder is not the result of another disability.
(3) For a child to be eligible for special education services as a child with a
communication disorder, the eligibility team must also determine that:
(a) The child's disability has an adverse impact on the child's educational performance;
and
(b) The child needs special education services as a result of the disability.
581-015-2140
Deafblindness
(2) To be eligible as a child with deafblindness, the child must meet one or more of the
following minimum criteria:
(a) The child meets the minimum criteria for both vision impairment and hearing
impairment under OAR 581-015-2150 and 581-015-2180, respectively; or
(b) The child meets the minimum criteria for either vision impairment or hearing
impairment and demonstrates inconsistent or inconclusive responses in an assessment of the
other sensory area; or
(c) The child meets the minimum criteria for either vision impairment or hearing
impairment and has a degenerative disease or pathology that affects the acuity of the other
sensory area.
(3) For a child to be eligible for special education services as a child having deafblindness,
the eligibility team must also determine that:
(a) The child's disability has an adverse impact on the child's educational performance; and
(b) The child needs special education services as a result of the disability.
581-015-2145
Emotional Disturbance
(2)(a) To be eligible as a child with an emotional disturbance, the child must meet the following
minimum criteria:
(b) The child exhibits one or more of the following characteristics over a long period of time and to
a marked degree:
(A) An inability to learn that cannot be explained by intellectual, sensory, or health factors;
(B) An inability to build or maintain satisfactory interpersonal relationships with peers and
teachers;
(C) Inappropriate types of behavior or feelings under normal circumstances;
(D) A general pervasive mood of unhappiness or depression; or
-72

(E) A tendency to develop physical symptoms, or fears associated with personal, or school
problems.
(3) For a child to be eligible for special education services as a child with an emotional disturbance,
the eligibility team must also determine that:
(a) The child's disability has an adverse impact on the child's educational performance; and
(b) The child needs special education services as a result of the disability;
(4) A child who is socially maladjusted may not be identified as having an emotional disturbance
unless the child also meets the minimum criteria under this rule.
581-015-2150
Hearing Impairment
(2) To be eligible as a child with a hearing impairment, the child must meet one of the following
minimum criteria:
(a) The child has a pure tone average loss of 25 dbHL or greater in the better ear for frequencies
of 500 Hz, 1000 Hz, and 2000 Hz, or a pure tone average loss of 35 dbHL or greater in the better
ear for frequencies of 3000 Hz, 4000 Hz, and 6000 Hz; or
(b) The child has a unilateral hearing impairment with a pure tone average loss of 50 dbHL or
greater in the affected ear for the frequencies 500 Hz to 4000 Hz; and
(c) The loss is either sensorineural or conductive if the conductive loss has been determined to be
currently untreatable by a physician.
(3) For a child to be eligible for special education services as a child with a hearing impairment,
the eligibility team must also determine that:
(a) The child's disability has an adverse impact on the child's educational performance; and
(b) The child needs special education services as a result of the disability.
581-015-2155
Intellectual Disability
(2) To be eligible as a child with an intellectual disability, the child must meet all of the following
minimum criteria:
(a) The child's intelligence test score is 2 or more standard deviations below the mean;
(b) The child has deficits in adaptive behavior coexistent with the child's impairment in intellectual
functioning;
(c) The child's developmental level or educational achievement is significantly below age or grade
norms; and
(d) The child's developmental or educational problems are not primarily the result of sensory
disabilities or other physical factors.
(3) For a child to be eligible for special education services as a child with an intellectual disability,
the eligibility team must also determine that:
(a) The child's disability has an adverse impact on the child's educational performance; and
(b) The child needs special education services as a result of the disability.
OAR 581-015-2160
Orthopedic Impairment
(2) To be eligible as a child with an orthopedic impairment, the child must meet all of the
following minimum criteria:
(a) The child has a motor impairment that results in deficits in the quality, speed or
accuracy of movement. These deficits must be documented by a score of two or more
standard deviations below the mean in fine motor skills, gross motor skills, or self-help
skills, or functional deficits in at least two of these three motor areas; and
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(b) The child's condition is permanent or is expected to last for more than 60 calendar
days.
(3) For a child to be eligible for special education services as a child with an orthopedic
impairment, the eligibility team must also determine that:
(a) The child's disability has an adverse impact on the child's educational performance;
and
(b) The child needs special education services as a result of the disability.
581-015-2165
Other Health Impairment
(2) To be eligible as a child with an other health impairment, the child must meet all
of the minimum criteria:
(a) The child exhibits limited strength, vitality or alertness, including a heightened
alertness to environmental stimuli that results in limited alertness with respect to the
educational environment;
(b) The child's limited strength, vitality or alertness is due to a chronic or acute health
problem; and
(c) The child's condition is permanent or expected to last for more than 60 calendar
days.
(3) For a child to be eligible for special education services as a child with an other
health impairment, the eligibility team must also determine that:
(a) The child's disability has an adverse impact on the child's educational
performance; and
(b) The child needs special education services as a result of the disability.
581-015-2170
Specific Learning Disability/Progress Monitoring Portion
Catholic school teachers need to be involved in collecting data over time. Teachers must
demonstrate that they have assessed the child in the areas of difficulty and have provided
instruction to help remediate the problems. Assessment data needs to be taken after additional and
specific instruction has been provided. If professionally acceptable, scientifically based quality
instruction has occurred and the student still is having difficulty, then there may be a learning
disability. The ongoing collection of professionally acceptable assessment data with changes to
instruction to try to help the student is called RTI, Response to Intervention.
(d) Progress monitoring data, including:
(A) Data that demonstrate that before, or as part of, the referral process, the child was provided
appropriate instruction in regular education settings, delivered by qualified personnel; and
(B) Data-based documentation of repeated assessments of achievement at reasonable intervals,
reflecting formal assessment of student progress that is directly linked to instruction.
(e) For a student evaluated using a response to intervention model as part of a comprehensive
evaluation process to determine if the child has a specific learning disability, the evaluation must
include documentation of:
(A) The type, intensity, and duration of scientific, research-based instructional intervention(s)
provided in accordance with the district's response to intervention model;
(B) The student's rate of progress during the instructional intervention(s);
(C) A comparison of the student's rate of progress to expected rates of progress.
(D) Progress monitoring on a schedule that:
-74

(i) Allows a comparison of the student's progress to the performance of peers;
(ii) Is appropriate to the student's age and grade placement;
(iii) Is appropriate to the content monitored; and
(iv) Allows for interpretation of the effectiveness of intervention.
(f) For a student evaluated using a model that is based on the student's strengths and weaknesses,
the evaluation must include an assessment of the student's strengths and weaknesses in classroom
performance and academic achievement, relative to age, Oregon grade-level standards, or
intellectual development.
(g) Other:
(A) If needed, a developmental history;
(B) If needed, an assessment of cognition, fine motor, perceptual motor, communication, social or
emotional, and perception or memory if the child exhibits impairment in one or more these areas;
(C) If needed, a medical statement or health assessment indicating whether there are any physical
factors that may be affecting the child's educational performance; and
(D) Any other assessments required to determine the impact of the suspected disability:
(i) On the child's educational performance for a school-age child; or
(ii) On the child's developmental progress for a preschool child.
(2) For consideration of eligibility in the area of specific learning disabilities, the eligibility team
must include:
(a) A group of qualified professionals and the parent;
(b) The child's regular classroom teacher or, if the child does not have a regular classroom teacher,
a regular classroom teacher qualified to teach a child of his or her age, or, for a child of less than
school age, a preschool teacher; and
(c) A person qualified to conduct individual diagnostic examinations of children, such as a school
psychologist, speech-language pathologist, or other qualified professional.
(3) To be eligible as a child with a specific learning disability, the child must meet the following
minimum criteria:
(a) The child does not achieve adequately for the child's age or to meet Oregon grade-level
standards in one or more of the following areas when provided with learning experiences and
instruction appropriate for the child's age or Oregon grade-level standards:
(A) Basic reading skills:
(B) Reading fluency skills;
(C) Reading comprehension;
(D) Mathematics calculation;
(E) Mathematics problem-solving;
(F) Written Expression;
(G) Oral expression; or
(H) Listening comprehension.
(b) For a student evaluated using a response to intervention model, in relation to one or more of the
areas in subsection (3)(a), the student does not make sufficient progress to meet age or Oregon
grade-level standards based on the student's response to scientific, research-based intervention.
(c) For a student evaluated using a model that is based on the student's strengths and weaknesses, in
relation to one or more of the areas in subsection (3)(a), the student exhibits a pattern of strengths
and weaknesses in classroom performance, academic achievement, or both, relative to age, Oregon
grade-level standards, or intellectual development, that is determined by the group to be relevant to
the identification of a specific learning disability.
(d) The child's rate of progress in subsection (3)(b) or pattern of strengths and weaknesses in
subsection (3)(c) is not primarily the result of:
(A) A visual, hearing, or motor impairment; intellectual disability or emotional disturbance;
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(B) Cultural factors;
(C) Environmental or economic disadvantage; or
(D) Limited English proficiency.
(4) For a child to be eligible for special education services as a child with a specific learning
disability, the eligibility team must also determine that:
(a) The child's disability has an adverse impact on the child's educational performance; and
(b) The child needs special education services as a result of the disability.
(5) The eligibility team must prepare an evaluation report and written statement of eligibility
documenting its findings, including:
(a) The evaluation data considered in determining the child's eligibility;
(b) A determination of whether the child meets the minimum criteria for a specific learning
disability;
(c) The relevant behavior, if any, noted during the observation of the child and the relationship of
that behavior to the child's academic functioning;
(d) The educationally relevant medical findings, if any;
(e) If the child participated in a response to intervention process, documentation that the parents
were notified in a timely manner about: the state's policies regarding the amount and nature of
student performance data that would be collected, and the general education services that would be
provided, as part of the response to intervention process; strategies for increasing the child's rate of
learning; and the parent's right to request an evaluation.
(f) The determination of the team concerning the effects of a visual, hearing, or motor disability;
intellectual disability; emotional disturbance; cultural factors; environmental or economic
disadvantage; or limited English proficiency on the child's achievement level; and
(g) A determination of whether the primary basis for the suspected disability is:
(A) A lack of appropriate instruction in reading or math; or
(B) Limited English proficiency;
(h) A determination of whether the child's disability has an adverse impact on the child's
educational performance;
(i) A determination of whether, as a result of the disability, the child needs special education
services; and
(j) The signature of each member of the team indicating agreement or disagreement with the
eligibility determination.
581-015-2175
Traumatic Brain Injury
(2) To be eligible as a child with a traumatic brain injury, the child must meet all of the following
minimum criteria:
(a) The child has an acquired injury to the brain caused by an external physical force;
(b) The child's condition is permanent or expected to last for more than 60 calendar days;
(c) The child's injury results in an impairment of one or more of the following areas:
(A) Communication;
(B) Behavior;
(C) Cognition, memory, attention, abstract thinking, judgment, problem-solving, reasoning, and/or
information processing;
(D) Sensory, perceptual, motor and/or physical abilities.
(3) For a child to be eligible for special education services as a child with a traumatic brain injury,
the eligibility team must also determine that:
(a) The child's disability has an adverse impact on the child's educational performance;
and
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(b) The child needs special education services as a result of the disability.
(4) Students with brain injuries that are congenital or degenerative, or brain injuries induced by
birth trauma, are not eligible under the category of traumatic brain injury but may be eligible under
a different category under this rule.
581-015-2180
Vision Impairment
(2) To be eligible as a child with a vision impairment, the child must meet one or more of the
following minimum criteria:
(a) The child's residual acuity is 20/70 or less in the better eye with correction;
(b) The child's visual field is restricted to 20 degrees or less in the better eye;
(c) The child has an eye pathology or a progressive eye disease which in the opinion of the
ophthalmologist is expected to reduce either residual acuity or visual field according to the criteria
stated in subsections (2)(a) or (b); or
(d) The assessment results of a licensed ophthalmologist or optometrist are inconclusive, and the
child demonstrates inadequate use of residual vision.
(3) For a child to be eligible for special education services as a child with vision impairment, the
eligibility team must also determine that:
(a) The child's disability has an adverse impact on the child's educational performance; and
(b) The child needs special education services as a result of the disability.
INDIVIDUALIZED EDUCATION PROGRAM (IEP)
Please note that IEP’s are only for students enrolled in public schools. Once a student enrolls in a
private school, the public school must only identify the child, provide appropriate evaluations
following the timelines in the law, and offer qualifying students a services plan with minimal
service. Catholic schools students do not get the same services as public school students. Our
schools are located in 23 different school districts and they all seem to offer different types of
services. It never hurts for private school parents to ask for services and equipment that will best
support student learning, but students probably will not get the supports they would get in the
school district. However, our students tend to perform better than their public school peers on
many occasions because of the high quality of education the personalized attention, and the high
expectations we have in our schools.
581-015-2210
IEP Team
Even though a Catholic school student would get a service plan instead of an IEP, a meeting should
be held and the Catholic school teacher should participate.
581-015-2225
Review and Revision of IEPs
Service plans must be reviewed by an IEP team at least once a year with participation from the
student’s parent(s) and teacher(s).
PLACEMENTS AND LEAST RESTRICTIVE ENVIRONMENT 581-015-2240
Requirement for Least Restrictive Environment
School districts must ensure that:
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(1) To the maximum extent appropriate, children with disabilities, including children in public or
private institutions or other care facilities, are educated with children who do not have a disability
and
(2) Special classes, separate schooling or other removal of children with disabilities from the
regular educational environment occurs only if the nature or severity of the disability is such that
education in regular classes with the use of supplementary aids and services cannot be achieved
satisfactorily.
CHILDREN IN PRIVATE SCHOOLS ENROLLED BY THEIR PARENTS 581-015-2450
Definitions
(4) "Private school" means a private elementary or secondary school or facility, including a private
religious school. A preschool is considered a private school under this provision only if it is part of
a private elementary or secondary school.
(4) "Public agency" means:
(a) For school-aged children, the school district where the private elementary or secondary school
is located; and
(b) For children aged 3 up to school-age, the EI/ECSE contractor where the private elementary
school or secondary school is located.
(5) "Services plan" means a written statement that describes the special education and related
services the school district will provide to a parentally-placed private school child with a disability
who has been designated to receive services, including the location of services and any
transportation necessary, consistent with OAR 581-015-2460. Unlike an IEP or IFSP, a service plan
does not need to provide a free appropriate public education.
581-015-2455
Provision of services for Private School Children with Disabilities
(1) Each public agency must provide for participation in special education and related services to
private school children with disabilities who are enrolled in private schools located within the
school district boundaries, to the extent consistent with the number and location of these children.
(2) No private school child with a disability has an individual right to receive some or all of the
special education and related services that the child would receive if enrolled in a public school
(3) Decisions about the services that will be provided to private school children with disabilities
must be made in accordance with OAR 581-015-2460 and OAR 581-015-2480.
(4) Special education and related services provided to private school children with disabilities must
be provided by personnel meeting the same standards as personnel providing services in the public
agency, except that private school teachers providing equitable services to private school children
with disabilities do not have to meet the highly qualified special education teacher requirements.
(5) Special education and related services must be provided to private school children with
disabilities by employees of the public agency or through contract by the public agency with an
individual, association, agency, organization, or other entity.
(6) Private school children with disabilities may receive a different amount of services than children
with disabilities in public schools.
(7) Special education and related services may be provided to parentally-placed private school
children on the premises of private, including religious, schools, to the extent consistent with law.
(8) Special education and related services provided to parentally-placed private school children with
disabilities, including materials and equipment, must be secular, neutral and nonideological.
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581-015-2460 Services Plan
Districts have a fiscal formula they use to calculate the cost of services they can provide to each
qualifying private school student. If a family elects school bus transportation between your school
and the public school where services are provided, the cost of transportation may be taken out of
the money budgeted for services, so it is best for parents to transport their children if possible.
(1) If a child with a disability is enrolled by a parent in private school and will receive special
education or related services from a public agency, the public agency must:
(a) Initiate and conduct meetings to develop, review and revise a services plan for the child in
accordance with subsection (3); and
(b) Ensure that a representative of the child's private school attends each meeting. If the
representative cannot attend, the public agency must use other methods to ensure participation by
the private school, including individual or conference telephone calls.
(2) The services plan must describe the specific special education and related services that the
public agency will provide to the child in light of the services that the public agency has
determined, through the consultation process described in OAR 581-015-2480, it will make
available to private school children with disabilities.
(3) The services plan must, to the extent appropriate:
(a) Meet the requirements of OAR 581-015-2200 with respect to the services provided; and
(b) Be developed reviewed and revised consistent with OARs 581-015-2190 through 581-015-2210
and 581-015-2220(2) and (3).
(4) Transportation:
(a) Public agencies are not required to provide transportation from the child's home to the private
school.
(b) If necessary for the child to benefit from or participate in the services provided by the public
agency, the public agency must provide transportation to the child:
(A) From the child's school or the child's home to a site other than the private school; and
(B) From the service site to the private school, or to the child's home, depending on the timing of
the services.
OAR 581-015-2475 Funding
Note: If all Catholic schools provided public school districts with names of all students
who qualify or could qualify as having a disability, there would be more money allocated
to serve those students who attend our schools but receive special education services
through their local school district.
Private School Child Count
Each public agency must:
(1) After timely and meaningful consultation with representatives of private school children
consistent with OAR 581-015-2480, determine the number of private school children with
disabilities attending private schools located within the boundaries of the public agency;
(2) Conduct the count on December 1 of each year; and
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(3) Use the count to determine the amount that the public agency will spend on providing special
education and related services to private school children with disabilities in the next fiscal year.
581-015-2480
Consultation with Representatives of Private School Children with Disabilities
(1) To ensure timely and meaningful consultation, public agencies must consult with
representatives of private school children with disabilities during the design and development of
special education and related services for the children, including regarding:
(a) The child find process, including how private school children suspected of having a disability
can participate equitably, and how parents, teachers, and private school officials will be informed
of the process;
(b) The determination of the proportionate share of IDEA funds available to serve private school
children with disabilities, including the determination of how the proportionate share of funds was
calculated;
(c) The consultation process among the public agency and representatives of private school
children with disabilities, including how such process will operate throughout the school year to
ensure that private school children with disabilities identified through the child find process can
meaningfully participate in special education and related services;
(d) How, where and by whom special education and related services will be provided for private
school children with disabilities, including a discussion of the types of services (including direct
services and alternate service delivery mechanisms), how such services will be apportioned if funds
are insufficient to serve all children, and how and when these decisions will be made; and
(e) How, if the public agency disagrees with the views of private school officials on the provision
of services or the types of services (whether provided directly or through a contract), the public
agency will provide to the private school officials a written explanation of the reasons why the
public agency chose not to provide services directly or through a contract.
(2) For the purposes of this rule, "representatives of private school children with disabilities" means
representatives of parents of private school children with disabilities and private school officials or
other private school representatives.
(3) The public agency makes the final decisions with respect to the services to be provided to
eligible private school children.
OAR 581-015-2483
Written Affirmation
(1) When timely and meaningful consultation has occurred as described in OAR 581-0152480, the public agency must obtain a written affirmation signed by the representatives of
participating private schools.
(2) If the representatives do not provide the affirmations within a reasonable period of time,
the school district must forward the documentation of the consultation process to the
Department.
OAR 581-015-2485
Complaint by Private School Official
(1) A private school official may submit a complaint to the Department under OAR 581-015-2030
that the public agency did not engage in consultation that was meaningful and timely, or did not
give due consideration to the views of the private school official.
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(a) If the private school official wishes to submit a complaint, the official must provide the basis of
the noncompliance by the public agency to the Department, and the public agency must forward
the appropriate documentation to the Department.
(b) If the private school official is dissatisfied with the decision of the Department, the official may
submit a complaint to the United States Secretary of Education by providing the basis of the
noncompliance by the public agency to the Secretary, and the Department will forward the
appropriate documentation to the Secretary.
(2) For the purposes of this rule, a "private school official" is an administrator of the private school.
581-015-2490
Complaints and Due Process Hearings for Private School Children
(1) Due process hearing procedures do not apply to complaints that a public agency has failed
to meet the requirements relating to the provision of services to and expenditures for private
school children, including the provision of services indicated on the child's services plan.
(2) Due process hearing procedures do apply to complaints that a public agency has failed to
meet the child find requirements, including the requirements regarding evaluation,
determination of eligibility for special education services, and reevaluation. Any due process
hearing request regarding the child find requirements must be filed with the public agency in
which the private school is located and with the Department under OAR 581-015-2345.
(3) Complaints that a public agency has failed to meet any of the requirements related to private
school children may be filed under OAR 581-015-2030.
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